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their agreement with |IPP-related statements using * Online IPP training modules such as this one can help
Likert scale ranks. Following the module, participants Table 1. Student’s educational expectations and related post-training themes. students meet their educational goals and achieve career
| Expected Outcomes (Study B) IPP Theme (Study A)
responded to one of six |IPP related statement and success.
Field experience opportunities to Interacting in a professional field.
applied IPP principles to a patient care scenario. advance career readiness. » Students who are introduced to IPP ideas have the
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Study B relationships.

potential to bridge previously discordant fields to solve the
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